 Running head: EARLY CHILDHOOD EDUCATION                                                                  1

EARLY CHILDHOOD EDUCATION                                                                                   	 9






Early Childhood Education 
Student’s Name
Institutional Affiliation















Early Childhood Education 
Early childhood education is one of the key areas of education that examines children's teaching-learning process right from birth up to the age of eight (Ebbeck & Waniganayake, 2017). In the initial stages of life, children learn more about themselves and their surrounding environment. Therefore, parents become their first teachers. Parents teach them how to walk, feed themselves and how to speak as well. However, the healthy development of a child requires active interaction with others and stimulation through play. Play enables children to learn how to regulate their emotions, interact with their teachers, peers, and the environment. As such, early childhood education through the teacher role and play takes a critical role in the holistic development of a child. Therefore, the paper will examine different theoretical perspectives on play, the cultural, social, and historical influences on the play, the teacher's role on child development, and how the aforementioned facets jointly shape the play's landscape in Australia's today's childhood education.
Theoretical perspectives on play came following western thought that was guided by various questions. Such questions are based on the essential characteristics of play, why humans play, what constitutes a play, and what play is intended for contributed to the methodological and epistemological approaches to the study of play (Saracho, 2017). For example, the study of play was done concerning the emotion, cognition, behavior, culture, identity, communication, body, experience, and many other factors that collectively contributed to the classical and the modern theories of play.
Surplus energy theory is one of the classical theoretical perspectives on play. From this theoretical perspective, it is believed that play is one of the various ways children can expel the surplus energy and, consequently, master life skills. As Saracho (2017) argues, this theory assumes that play is mainly triggered by the urge to release surplus energy. Also, it is becoming apparent that play is an important phase of childhood that requires immediate gratification for a child to exhaust the surplus energy. In that line, the surplus energy theory offers an insight into the role of play in the development of a child. However, the theory faces a major shortcoming of failing to explain why children with little energy still play.
On the other hand, Cognitive theory takes the central role as one of the modern theoretical perspectives on play. This theoretical perspective considers playing as an outcome of assimilation (Saracho, 2017). In ideal circumstances, children exhibit assimilation behavior due to their mental constructs. Children, therefore, consider playing to make their cognitive constructs match with that of their surrounding environment. According to Mahon (2021), the theory strongly holds that play does not make a child learn new skills but rather is the practice of the already acquired behaviors or skills. As such, play influences a child's cognitive development through imitation. Imitation, which refers to a child's ability to produce learned behavior, is essential in children's development. Therefore, the theory is essentially explaining the children's active recipients' role in their development in patterned stages of learning. Nonetheless, the theory fails to provide empirical evidence on the patterned stages of development as well as the aspect of the individual differences in a child's development (Mahon, 2021).
The two theoretical perspectives, therefore, suggest that play has a critical role in children's development. However, there exists a slight difference in terms of ideologies. For instance, the contemporary theory holds on children's play to significantly influence the cognitive development of a child. In contrast, classical theory considers playing as the greatest motivator of development.

Cultural and Historical Influence
Culture through historical experiences also influences children’s development. Culture comprises the tools, attitudes, and the historically accumulated knowledge that pervades a child's proximal environment (Kinkead-Clark & Hardacre, 2017).  Therefore, the diverse practices and beliefs in different cultures worldwide influence children's play in various manifestations.
First, favorable cultural environments create different forms of play.  As Kinkead-Clark & Hardacre (2017) suggest, various play forms ranging from symbolic play, role play to object play all rely on a stimulating cultural environment. Those communities who are historically endowed with various resources find it easier to avail their children's playing materials. Playing materials like the toys engages children's minds, thus facilitating language and communication skills development. Again, it is practical to find that those communities that value play as a cultural practice gives the children the opportunity to identify their potentials. The early parent-child games such as imitations, communication plays, and role-plays, among other forms of play, make a good foundation for the maturity of the children.
Moreover, it is important to note that children's play differs between different cultural contexts. The difference comes as a result of the divergent cultural views on the role of play in a child's life. For example, some cultures consider play as a pivotal child's development component. Conversely, other cultures merely view play as an incidental practice. Such differences, therefore, either contribute to the early maturity or slowed rate of children's development.
It is evident that fathers in Australia value play as an essential practice towards child development in a contemporary view. The Australian culture allows such fathers to engage their children in various forms of play (Boylan, Barblett & Knaus, 2018). Common plays like the word plays are intended to make children have better communication skills. Again, the fathers avail toys in an attempt to make children socialize and have complex thoughts about technology. This is a better playing practice that most technological societies aim to, thus improving such countries' technical advancements.
Contrastingly, it becomes ironic to find some cultures considering play as perfunctory towards a child's development. As Kinkead-Clark & Hardacre (2017) argues, such cultures have more preference for work than play. Therefore, children are tasked with too many domestic tasks in the assumption that a child will learn other basic skills in the process of work. Such retrogressive cultures ideally deprive children of their rights by hindering them from realizing their full potential. All work without play can never make any child realize his or her full potential.
Social and Historical Impact
The perception and practice of play are also socially and historically influenced. The social environment of a child is an important aspect that enables a child to regulate his or her emotions while playing with peers (Broström, 2017). This aspect is important during preschool when children are socially developing. Through the care of the parents, the child socially acquires skills that help in the regulation of emotions, thus creating stronger relationships with the caregivers.
Historically, it is believed that the six stages of play: the unoccupied play (birth-3 months), solitary play (birth- 2years), Spectator behavior (2years), parallel play (2 years +), associate play (3-4 years) and cooperative play (4 +years) helps children realize the importance of their interactions with the teachers and peers too (Broström, 2017). The social interactions enable the children to create and develop feelings for their peers and teachers.
The social environment also makes children increase their attention span through play (Brussoni et al., 2017). As children grow, they discover their dislikes and likes. This discovery is realized with the people around them and the toys alike. Therefore, a conducive social environment where children are allowed to freely do whatever they like makes them discover their dislikes and dislikes. In so doing, they get intrinsically motivated to play with one another and, in the process, formulate better ideas and critically do whatever they deem is good.
The school, which is an example of social set up also impacts a child's perception of the play. When a child interacts with others in school, they play and explore their interests, find the purest authentic selves, and build strong relationships (Jay et al., 2017). Therefore, the social aspect offers a better ground for children to interact with others, think critically, and allow the children to develop holistically.
Influence of Spatial environment
Different play environments: outdoor or indoor influences children's play in different ways. Environmental constructs like the social aspects, sensory features, and the completion of materials within an environment influence the way children play. The social, environmental factors like rules and regulations in a given setting, the number of people present: children or adult and the degree of familiarity with the people in the environment determines the type of a child's play (Brussoni et at., 2017). For example, children will feel safe and secure exploring and engaging with the playing materials when a teacher or a parent is with them. The presence of a familiar group of people within their proximity instills confidence and a positive attitude. 
On the other hand, children will tend to withdraw in environments with extremely crowded people. As Brussoni et al. (2017) assert, the number of individuals available in the playing environment influences a child's play. For instance, most children are found to indulge in more physical types of play in a secluded environment with their peers. Children in such types of play do require the presence of adults or a crowd.
Also, the friendly and stimulating nature of the environment inculcates the playing mood among children. Such stimulating environments like the school environments present open-ended play materials hence promoting more dramatic and imaginative play among children (Broström, 2017).
In the school setting, the fruits of play are realized with the teacher’s facilitation of the play. Teacher's interventions in children's play are realized in the noble role of problem-solving, redirecting undesired behaviors questioning, and enticing children into play themes (Broström, 2017). Teachers also teach the play skills to those children with difficulties in entering the play scenarios.
Joint Influence on Australian Early Childhood Education
In Australia, childhood is considered an important period for learning, the establishment of foundations, and a time for the development of health standards for future well-being. Therefore, the Australian education system lays more emphasis on children's health and safety (Kinkead-Clark & Hardacre, 2017). Play is thus considered as one of the critical aspects of a child's social behavior and development.
 In Australian early childhood education, the cultural, historical, social, and spatial environment jointly shapes the landscape of play. As McCalman et al. (2017) suggest, educators in Australia have for a long time focused on the play-based curriculum whereby learning is centered on playing in support by the skilled early childhood educators. The integration of play-based learning in the Australian formal school structures makes it easy for early childhood educators to improve all children's outcomes.
The children free-play program is another good program where children are made to engage in an unstructured play directed by them. Educators only come to guide where necessary (McCalman et al., 2017). For instance, an educator may make the child playfully experiment with toys and water tubs in a manner that allows the child to develop his or her hypothesis on how water behaves in certain conditions. Such practical practices encourage children to discover new ideas, socialize with their peers and discover their potentials. 
To wrap it all, play stands out as a universal phenomenon that serves the biological and natural functions of children. Play enables children to learn how to control their emotions and interact with their colleagues peacefully. More importantly, the play makes a child acquire relevant cognitive constructs such as creativity and imagination skills. Therefore, it is only through play that children socially, cognitively, physically, and emotionally develop. In a wider scope, it is evident that through play, children realize how to interact with the peers and build important schema about the real world. As an enjoyable experience to most children, parents, educators, and other psychologists have taken advantage of using play to make children better understand their social environment and built a realistic sense of self. The inclusion of play in the early childhood education program has seen many children in Australia optimally acquire basic skills relevant for their holistic development. In that line, it would be imperative for various education systems across the globe to introduce the children's play program in their early childhood education curriculum. Ideally, play has an important role in brain growth, especially if conducted during the critical moments of brain growth.
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